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[. Reading Comprehension (Chaose the most appropriate one) (S0% )

A. [n our nightlv discussicns around the fire our conversation narrowed more and more to U
immediate prebicems confronting us. and curmg them [ began to realize that the tension between Usben
and Nace went decper than T had at first surnmsed. There was rarely anv outnight argument betweer
themm--they were bath far leo abic mountam men to disagres on fundamentals--obut [ saw that at almes
gvery tum they were rubbing each otier the wrong way, [t was a matter of personalities, chicfh
Osborn was talkauve, enthusiastic, cptnusue, abwavs chafing to be up and at . always wanting to taks
the short straght line to the grven pomt. Mace, on the other hand. was malter-oi-fact, cauticus, slov
He was the apostic of tnal-and-crror and seatchiut waitime. Beeause of lus far greater experienee ane
mumate knowledee of K23, Randelph almaost mvaniably {oilowed lus advice, rather than Osbom's, wher
a difference of opmion arese. The sounger man usually capuulated wath good grace, buc [ couid tef
that he was rkea.

—-larmes Ramsey LNlman, "Top ivian'

1. Tins passage s chieily concerned with

. li1e provlems of leadersiup 2, the [Dendship of Lwo men

¢ aconflict of personalitics d the bericfits of expericnce and knowledg=
2. The "leader” of this group of men s

a. Osbom b. Nacz ¢. the narrator d. Randeipn
3. The narrator appears to be all of the {oilowing excep

2. observant b. partial ¢. objective d. serious
4. The "problems” referred to in the first sentenee have to do with

a. political differences witiun the group b. group tensions

c. climbing a mountain d. the refationship betwesn two men
5. The difference between Osborn and Nace might best be described as

a. courage versus cowardice b. cagemess versus prudence

¢, enthustasm versus indiffcrence d. imumaturity versus maturity

B. A fox fell into 2 well and had to stay there withcut any prospect of getting out. A thirsty goat cam
to the well and, when he saw the fox, asked him if the water was good. The fox was delighted with th:
opportunity, sang the praises of the water at great length, told how good it was, and invited the goat L
come on down. the goat jumped in without stopeing to think it over. pecause he had his mind oothing
but his thirst. As soon as he had guenched his thirss, be began to reflect aleng with the fox about how
get out. The fox said ke had a good idea how o save them both, "1f you will brace your forefect agains
the wall and bend vour homs over against it, I'll run up your back and pull you up after me." The goa
readily fell in line with tus sccond suggestion alse, and the fox jumped up from between the goat's leg
went up his back, and then, by standing ar his homs, reached the mouth of the well and started awa
When the zeat complamed that he was br*:a‘c:im' thear agreement, the fox turned around and said,"M:
good fellow, if vou has as many brains as vou have h.nrs ut vour beard, you wouldn't have gotten dowa

there before you thought about how you would get out.™
—Lloyd W. Galy (translator and cditor), Aesop Without Moral



| The fox m tlus Soic s ail of the foilowang exceo

1. persuasive b unscrupulous ¢. predatory d. imaginative
2. I walking away from the well after bie s out. the fox does wineh of the [ollowmng?
a. Repavs coopesation with gratitude b Forees the goat lo be more scif-reliant
¢ Teaches the goat not to jump m wells d Gives stupieiity its just reward
3 The fox's final remark can be termed which of the fuilowmg?
a. Half true and haif [ving b Quute truc but quitc heartless
¢. Reasonabie and far d. 1larsh but not wholly crue
4. 'The goat was at a disadvantage in lwo respects: he was both trusting and
a. shortsighicd b. henest ¢. helnful . unducky

5. Which of the foilowing best states the morai of thus fable?
a. He wito risks lus lifc for a stranger merelv nisks lus hife,
b, An cvildeer will get purushed for lus tnicks.
. We should not treat bad people the same way we Lreat goed people.
d. Peopic of sensc do not undertake anything wntl they sce where it leads.

[I. Re-write tite foilowing sentences by using a word in a different part of speech for the oue
in italics: {[S57%h)

Ex. [ doubt the truth of the story. (Use an adicctive. )
Ans, [ doubt if the story ts true,

_To mv amazement | found them atl gene. (Usc the adjective form.)
. Though the ant is small, it 15 as wneiligent as the clephant. {Use the noun form.)
What 15 the difference between these Lwo patterns” (Use the adjestive form.)
4 The defenders succassfify repelied every attack on the aity, (Use a verb.}
The Mest preddreasion of the boek was sarke m 1946, the revesiens, 2 vear laler (Use the verls, )
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[1]. Transiate the following passage into Clunese: {13%
The Greeks heid that the free masn. the real man, the complete man. must be something more than a
mere brezdwinner, and must have semethung besides the knowiedge necessary to eam lus hiving, He
must have alse the education which will give him the chance of developing the gifts and faculties of
human nature and becoming a fuil human being. They saw clearfy that men were breadwinners but aiso
that they were, or ought to be, something more: that a man might be a doctor or a [awycr or a
shookesper or an artisan or a clerk. but that he was aiso a man, and that educaticn should recogmise tus
and help each individuai to become, so far as his capacities ailowed, what 2 man ought (o be. That was
the meaning of a liberal education. and that is its aun—the making of men; and clearly i€ 1s different
from a technical edueation which simply cnabics us to cam our bread, but dees not make us compictc

human beings.
—Sir Richard Livingstone, A Complete Fluman Being

1. Composition (20% )

Robert M. Hutchins, the late Chancsllor of the University of Chicago, says, "Fresdom of inquiry,
fresdom of discussion, and fresdom of teaching—without these a university cannot exist. Without these
2 university becomes a political party or an agency of propaganda.” Is tius danger present in Taiwan
colleges today? Write an essay about 230 words to state your OpINIC.



