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In the development of the child as a social being, language has the central role.
Language is the main channel through which the patterns of living are transmitted to
him. through which he lcarns to act as a member of a ‘society’ — in and through the
various social groups, the family, the neiphborhood, and so on — and 1 adopt its
‘culture’, its imodes of thought and action, its belicfs and its values. This does not
happen by inslruction, at least not in the pre-school years; nobody teaches him the
principles on wlich social groups are organized, ot their systems of beliefs, nor would
he understand it if they tried. Tt happens indirectly, through the accumulated
experience of numerous small events, insignificant in themselves, in which his
behavior is guided and controlled, and in the course of which he contracts and
develops personal relationships of all kinds. All this takes place through the medium

ol language.



The definition of curriculum has long been identified with the Latin derivative
ctirrere, which is associated with the idea of running a racecourse. To use the
metaphor in the context of schooling, we can imagine owrselves running through a
course, completing the requirements of the race, and receiving some certificate of
participation and completion, one that might also contain a judgment of and a reward
for distinguished or meritorious participation. Aleng the way, professionally trained
personnel assist the participants with the development of the skills needed to perform
in the course, coaching and prodding their studenis 1o meet its demands, sometimes
with success and sometimes not. Thosc personally staked in the race, including the
parcnts and Lhe community of the participants, make their own observations about the
race and in most cases do their best 1o assist as well. The race, after all, is an ongoing
one with no real end line, but with no clear cffects in the life destinies of the
participants,



Thus the “obvious” strategy of staff development fails more often than it
succeeds. Implementation, whether voluntary or imposed, is a process of relearning.
The foundation of relearning is interaction, Learning by doing, concrete role models,
meetings with resource consultanis and other implementers, practice of the behavior,
the fits and starts ol cumulative, ambivalent, gradual self-confidence are all crucial.
Training approaches to implementation are successful when they combing conercte
teacher-specific training activities, ongoing continuous assistance and support during
the process of implementation, and regular meetings with peers and others. These
processes of sustained interaction and staff development are crucial. The more
complex the change, the more interaction is required during implementation. Pcople
can and do change, but the process requires social energy. Local agencies and schools
can help generate extra energy by supperting continuous staff development
opportunities for teachers, administrators, and others.

No single approach ta the measurement of any construct is universally accepted.
Becausc measurements of a psychological construct are always indirect, based on
behaviors that are perceived as relevant (o the construct under study, there 1s always
the possibility that two theorists who talk about the same construct may take select
very different types of behavior to define that construct operationally. Let us take the
case in which the test developer wants to assess the students' skill in long division,
Since no one can look directly into the students' heads and see how much long
division they know, the test developer must designate some behaviors the students can
display to permit inference about the extent of their knowledge in this subject. One
reasonable approach is to require the students to solve a series of division problems;
another approach is to ask them to describe sequentially the steps involved in
performing long division; still another is to ask them to detect errors in a solution (v a
problem in long division. Obviously different measurement procedures would result
from these different operational definitions and might well lead to different

conclusions about the students’ levels of knowledge.
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