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Not all statement systems designated as “educational science” confirm to the coneept
of science formulated by analytical philosophy (on which the metatheory of education sct
forth in this book is based). Rather, there are numerous educational theorists who reject the
differentiation between science and ideology. Accordingly, they also reject the requirement
of value-neutrality and on the contrary consider value judgments, norm-setting and
partiality in scientific statement systems both permissible and necessary.

Many forms of ideological pedagogics are clearly recognizable as such. Among these
are types of “confessional pedagogics” which are based on the beliefs of religious
communities, as for example “Christian pedagogics”, “Protestant pedagogics” or “Catholic
pedagogics”. Also included in this group are “political pedagogical theories” based on
political convictions, for example “National Socialist pedagogics”, “Marxist pedagogics”
or “emancipatory pedagogics”.

These obviously ideologically-bound educational theories often claimed in the past —
and still often maintain today — that they are “scientific pedagogics” or “educational
science”. To be able to justify this view, the term “science” is simply redefined so that it
can also be applied to ideologies. One need only reject the principle of value-neutrality and
claim that there are no non-ideological sciences. This point of view flatly designates
pedagogics as an “ideological science”.
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No one can resolve the crisis of reintegration on behalf of another. Every attempt (o
pre-empt conflict, argument, protest by rational planning, can only be abortive: however
reasonable the proposed changes, the process of implementing them must still allow the
impulse of rejection to play itself out. When those who have power to manipulate changes
act as if they have only to explain, and when their explanations are not at once accepted,
shrug off opposition as ignorance or prejudice, they express a profound contempt for the
meaning of lives other than their own. For the reformers have already assimilated these
changes to their purposes, and worked out a reformulation which makes sense to them,
perhaps through months or years of analysis and debate. If they deny others the chance to
do the same, they treat them as puppets dangling by the threads of their own conceptions.
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Student ratings of teachers are intended to change the behavior of teachers. We do not
have evidence that these changes are likely to contribute to learning. Faculty members with
poor ratings might decide that teaching is not rewarding and spend less time teaching.
Teachers might get discouraged by ratings if they see no clear relationship between (heir
attempts to provide a useful learning experience and their ratings. Teachers may get
discouraged because time spent on teaching activities has little relationship to ratings or
because, as they develop knowledge in the field through their research, there is no increase
in their teacher ratings.

Faculty members might tailor the class to try to appeal to the least common
denominator to avoid having dissatisfied students. At many schools, most teachers arce
rated above average (about 4 on a 5-point scale). Ratings of | by disgruntled students can
drag a teacher’s average down substantially. Teachers may make their classes less
challenging and decide that it is risky to work on skill development. They may give higher
grades in the belief that this will improve ratings. They might reduce the workload in the
belief that this improves ratings. Some of these beliefs, such as the latter, seem to be
correct.
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The public schools have a seemingly penchant for change. School people write, read,
and talk constantly of new programs, new “hardware,” new approaches. One can gather the
impression from educators that anything “old” is suspect and that “changed” is
automatically assumed to be “improved.” In the past decade, a whole vocabulary of change
including terms particularly familiar to students of cultural dynamics such as “change
agent,” *
circles.

The school principal, charged directly with the role of being the instructional leader of
his school, is often described as both instrumental and essential in the continuing process
of introducing change into the school. The case study principal and his colleagues
recognized this charge and responsibility. They acknowledged not only their formal
obligation but also their personal commitment to fostering change in the interests of a
better education for children.

Faced as he is with the inevitability of change as an inherent and major aspect of his
task, even thoughhe may not recognize it as such, the school principal is successful in his
work as he is able to contain and constrain the ever-changing group that he is assigned to
administer. If his survival in that role necessitates his constant effort at variety reduction,
we may have an important clue in helping to explain why certain dimensions of public
school education remain so relatively unchanged in spite of the constant attempts to change
them both from within and from without.
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acculturation,” “innovation,” and “diffusion,” became the vogue in educational
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Philosophers in the English-speaking world seem fated to end the century discussing
the same (opic---realism---which they were discussing in 1900. In that year the opposite of
realism was still idealism. But by now language has replaced mind as that which,
supposedly, stands over and against “reality”. So discussion has shifted from whether
material reality is “mind-dependent” to questions about which sorts of true statements, if
any, stand in representation relations to nonlinguistic terms.
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