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The primary focus of social theory of learning is on learning as social
participation. Participation here refers not just to local events ol engagement in certain
activities with certain people, but to a more encompassing process of being active
participants in the practices of social communities and conslructing identities in
relation to these communities. Participating in a playground clique or in a work team,
for instance, is both a kind of action and a form of belonging. Such participation

shapes not only what we do, but also who we are and how we interpret what we do.
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As the culture is shifting [rom testing to assessment much more formative
assessment will be needed in order to convince students that assessment has two main
purposes.  First, showing students their strong points, their weaknesses and their
growth, and second, guiding students towards the achievement of the learning goals.
Research on new assessment has yielded the following conclusions:

New assessment methods are less threatening to most students than the
traditional exams and are perceived as being fairer.

Students do find meaning in assignments such as projects, group exercises, and
portfolios and peer-assessment because of their authentigity and their greater fit in
powertul learning environment.

Although such assessments appeal more to students’ internal motivation, grades

remain on students’ minds.
Changing assessment methods encourages changing learning methods and results



in students shifting from pure memorization to real learning.

A majority of studies concerning new assessment methods show high validity
and reliability.

Assessment, such as peer-assessment, can be successful in any discipline area
and at any level,
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Management practices must harmonize with the principles that govern the
operation of natural systems. Enlightened managers will use words and stories (o
identify and describe how practices in every part of the organization may become
consistent with nature’s principles. By adhering to practices characteristic of nature’s
system, companies will experience success. Each part of the organization, each
individual and each system, must embody the principles adhered to in life systems. In
so doing, the organization becomes a web of relationships that produces results which
exceed the sum of'its parts. The pattern embodied in that web of relationships is the
“spirit in the walls,” as Scania’s people say. Nurture this spirit, and the organization
will flourish.

Further, by nurturing the spirit that prevails in nature’s system, organizations will
contribute immeasurably toward lessening the dissonance between human thinking
and “the way nature works” that is the root of most problems in modern society. l'or
this way ol thinking gave rise to the highly mechanical view of business that led, alter
the 1950s. to the practices we refer o as “managing by results.” These MBR practices
tocus attention of achieving unlimited homogeneous growth of quantitative target, not
on the creative and sustainable pursuit of unlimited qualitative enrichment with
limited means. Accordingly, today’s managers ignore all properties and relationships
in their organizations that cannot be quantitied. Values and nonquantifiable patterns
are passed over in favor of simply accumulating more and more of quantifiable

“bottom-line” targets.
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That teachers do not depend greatly on the school hierarchy for technical
assistance is supported by responses to a national survey conducted by the NEA
(1967). When qucslknmd aboul activities which might “contribute to prolessional
growth,” rcspondcnis showed limited enthusiasm for school-based programs.
In-school activities received modal ratings as “some contribution” or “little or no

contribution,” whereas external activities (usually college-based) were evaluated more



positively; in three instances they were modally ranked as making a “greal
contribution™. It is noteworthy that respondents indicate gredter enthusiasm for
continuing university study than for their preservice instruction. It may be true, as
some suggest, that pedagogical instruction makes more sense after one has taught
awhile. There may be another factor as well; summer and part-time courses for
teachers often provide a forum for the exchange of information among experienced
teachers and may thereby benefit from the preference for exchanges with peers.
Teachers, in any event, do not seem unduly impressed with the SUPEIVISOry resources

available within school districts.
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