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1. To say that the subject matter of educational science is “education as fact” or
“educational reality” is merely to use a conventional oversimplification; in no way
does it mean that the subject matter of the science consists solely of educational
actions. Rather, the “principal subject matter” of educational science includes the
aims or purposes of education (ideals), subjects (educators) and objects of education
(educands), as well as means (educational actions and institutions). Summarizing, one
can speak of educational situations or “fields” in which the different types of subject
matter are not only interconnected, but also related to the surrounding socio-cultural
environment as a whole.

Education is a very broadly-based and complicated field of study. Some of its
subareas are also the subject matter of other sciences, in particular psychology and
sociology. Attempts have been made to eliminate the confusion resulting from this by
differentiating between the marerial object and the formal object of educational
science. The material object is considered to be the concrete subject matter which a
science studies (for example, mankind or a particular social structure); the formal
object is “the particular consideration with which this subject matter is regarded:;

every science is characterized by its specific formal object, while the same material
object may be common to a number of sciences. (14 4)



2. Many methods of didactic education assume a separation between knowing and
doing, treating knowledge as an integral, self-sufficient substance, theoretically
independeht of the situations in which it is learned and used. Recent investigations of
learning, however, challenge this separating of what is learned from how it is learned
and used. The activity in which knowledge is developed and deployed, it is now
argued, is not separable from or ancillary to learning and cognition. Nor is it neutral.
Rather, it is an integral part of what is learned. Situations might be said to co-produce

knowledge through activity. Learning and cognition, it is now possible to argue, are
fundamentally situated. (12 43-)

3. Commercial activities now shape the structure of the school day, influence the
content of the school curriculum, and determine whether children have access to
variety of technologies. Moreover, it appears from a number of citations that there is
an emerging trend whereby marketers attempt to bundle together advertising and
marketing programs in schools across a variety of media and thus gain a dominant
position in the schoolhouse market. The effort to integrate more fully the schoolhouse
into corporate marketing plans by securing control over as many school-based
advertising media as possible may well be the trend to watch over the next decade. If
s0, we can expect schools to serve as launch pads for marketing campaigns that
resemble high-profile movie releases complete with multiple tie-ins for a variety of
products and services aimed at children and their families. At a time when
commercialism in schools and classrooms is increasing dramatically, educators have
been largely silent or, worse, cheerleaders for these trends. The failure of the
education community to critically describe the character and quality of schools and

their programs is not worthy of a profession that would lay claim to the legacy of John
Dewey. (12 73

4. Testing is a mere appendage to what is tested: learning.  And learning, going
back to the ancient definition, is all about the interaction between a student and a
teacher, not a student and a test, nor a student and a standard. The scholar Alfie Kohn
makes a more direct attack on the testing movement: “Standardized testing,” Kohn
writes, “has swelled and mutated, like a creature in one of those old horror movies, to
the point that is now threatens to swallow our schools whole.” Kohn and the many,
other opponents to the swelling emphasis on standardized tests address what is lost in
districts that have made higher scores the highest good in their work. It is true that
where test scores go up, administrators are generally applauded; where they do not go
up, administrators are often fired. School leaders who wish to do more-particularly

those who wish to tap the power of their teachers in order to breathe new life into



instruction - too often must become resisters of, even rebels against, an-easy status
quo that mistakenly presumes testing to be simple, honest, and effective in measuring
the success of our schools. The choice here is not between embracing or rejecting
the value of standardized tests. Rather, it is a question of whether the higher test
scores are screen as a good in themselves, or as a reflection and validation of other
things, like better instruction, that teachers drive and school leaders support. (12 43)
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