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There are many instructional frameworks that emphasize the
teaching-testing-learning relationships based on the principles of behavioral psychology.
Whether couched in terms of teaching machines, learning hierarchies, programmed
instruction, mastery learning, or criterion-referenced testing, all behavioral approaches
prescribe external control, immediate reinforcement, observable linear chaining, and
thereby, a rigorously-structured teaching-testing-learning environment.

The behavioral psychology approach promotes teacher control, sequential learning
hierarchies, and learning outcomes. In Skinner’s view, learning is a change in behavior
represented by increases in response frequency. Learning is seen to be sequential and
linear. Complex learning can occur only by the accretion of elemental, prerequisite
learning. Testing should be closely allied with teaching to facilitate learning. Thus, the
test is corrected immediately, and if students achieve the predetermined learning
objectives they move on to a new learning task assigned by the teacher. This approach
emphasized the link between teaching and testing in a three-way connection. Thus,
testing activities are considered as part of instruction. For example, programmed
istruction, mastery learning, computer assisted instruction, and individually prescribed
instruction apply testing techniques as an essential component in teaching programs. In

these models, teaching aspects related to testing are considered part of the learning
process.
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Vygotsky’s emphasis on interaction with more skilled partners is necessary to his
theory, since such interaction is conceived as the means by which children begin to use
the intellectual tools of their society. Thus the partner must be someone who knows more
about the tools than does the child. By the same token, Piaget focused on changes in
perspective, from one view of a problem to another, based on his interest in

understanding qualitative transitions in the philosophy of science and logic.
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Of course, much of the classical literature in the Western intellectual tradition
concerns the aims and forms of educating for public life. One quickly thinks of Plato’s
argument in The Republic for a differentiated education which would link innate
differences in individual nature with the differentiated roles necessary for a just polis as
an attempt to reconcile public and private. In Emile, Rousseau also attempts to link public
and primate, the state and individual personality, through a particular form of education.
Dewey’s consequentialist treatment of the public and private provides a powerful
analytical tool for conversations about educating for public life. For Dewey, since the
distinction between public and private turns on an analysis of the sphere of perceived
consequences of interaction, rather than on appeals to motives, human nature, or inherent
qualities, the “public” or “private” qualities of any institution or interaction are always a
subject of continuing inquiry. Thus, for Dewey, it is perfectly sensible to inquire into the
ways in which institutions of private schooling may result in public education, while
institutions of public education may result in private schooling.
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This is no easy task. Not only is the curriculum constantly fluctuating over time in

response to various social and economic demands; it is not even at any given moment a

coherent or explicit reflection of what a given society wants its children and youth to

know. Even the formal and documented expressions of what the curriculum should
consist of are anything but consistent and are often even self-contradictory. At one and

the same time, for example, American schools are now urged to be the repositories and

purveyors of standard academic fare and instruments for addressing a wide range of
social problems. Higher mathematics stands alongside programs for the prevention of
child abuse, and various foreign languages vie for their place in the curriculum with sex

education and courses designed to combat drug abuse. In this sense, the curriculum

represents a nebulous cross-section of what various interest groups in a given society

prize rather than a unified and unambiguously articulated expression of the values of that
culture.
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